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Introduction

Islamic education in Southeast Asia has evolved through a historical interplay between tra-
ditional institutions such as pesantren and pondok, modern madrasah systems, state policies, and
global Islamic currents. These institutions have functioned as the backbone of Islamic learning
since at least the eighteenth century, continuously adapting to colonial legacies, national educa-
tion reforms, and processes of modernization (Ismah, 2022; Kusumaputri et al., 2023). Contempo-
rary scholarship highlights that the development of Islamic education in the region is not merely
institutional but also deeply embedded in socio-political negotiations involving local ulama, state
authorities, and civil society actors (Azis et al., 2021; Saputra et al., 2022; Zaini, 2022). As a result,
Islamic education has emerged as a dynamic field shaped by both continuity and transformation
across national and regional contexts.

At the institutional level, pesantren, madrasah, and Islamic schools represent the core in-
frastructure of Islamic education across countries such as Indonesia, Malaysia, Thailand, and Sin-
gapore. Traditional systems characterized by the authority of Kyai, the study of kitab kuning, and
Sufi networks continue to coexist with modern Islamic schools that integrate religious and general
curricula (Burhanudin, 2022; Gusmian & Abdullah, 2022; Kusumaputri et al., 2023). This dual struc-
ture reflects broader efforts to respond to labor market demands and national education stand-
ards while maintaining religious identity (Faiz & Fadlan, 2022; Zaini, 2022). Moreover, variations in
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state involvement—ranging from full integration into national systems to relative institutional au-
tonomy—demonstrate the diverse policy landscapes shaping Islamic education in the region (Lat-
ief et al., 2021; Nurbaiti et al., 2020; Rahman et al., 2020).

Historically, the intellectual foundation of Islamic education in Southeast Asia has been
closely linked to the transmission of classical texts and scholarly traditions. The use of kitab kuning
(Arabic texts) and kitab jawi (Malay Islamic texts) has played a crucial role in shaping religious
knowledge, legal interpretation, and educational practices in the region (Y. Huda et al., 2023).
These textual traditions not only reflect local adaptations of Islamic scholarship but also demon-
strate long-standing connections with global centers of learning in the Middle East (Saat, 2022).
Consequently, Islamic education in Southeast Asia has developed as part of a broader transregional
knowledge network, where local autonomy and global intellectual exchange intersect.

In recent decades, the expansion of globalization and transnational linkages has signifi-
cantly reshaped Islamic education networks. Educational exchanges, student mobility, philan-
thropic institutions, and transnational religious movements have facilitated the flow of ideas, cur-
ricula, and pedagogical models across Southeast Asia, the Middle East, and South Asia (Jamhari &
Asrori, 2022; Kawakip, 2020; Saputra et al., 2022). At the same time, digitalization and the preser-
vation of Islamic manuscripts through initiatives such as archival digitization projects have enabled
new forms of knowledge production and dissemination (Gallop, 2020). These developments high-
light the increasing importance of transnational networks in understanding how Islamic education
adapts to global challenges while maintaining local relevance.

Despite this growing interconnectedness, existing studies have largely relied on descriptive
and qualitative approaches. Previous studies have described Islamic education institutions descrip-
tively, but none have systematically mapped the relational structure of their transnational net-
works using a network perspective. This leaves a critical gap in understanding how these connec-
tions are structured, how knowledge flows across borders, and how key actors interact within a
broader ecosystem. This study addresses this gap by employing a conceptual Social Network Anal-
ysis (SNA) approach to map and analyze the relationships among Islamic educational institutions
in Southeast Asia. By focusing on network structures, key actors, and patterns of knowledge ex-
change, this research aims to provide a more comprehensive understanding of transnational Is-
lamic education networks and their implications for policy, institutional development, and the fu-
ture of Islamic education in a globalized world.

Method

This study employs a qualitative scoping review approach to systematically examine the
development and structure of transnational Islamic education networks in Southeast Asia. The
research draws upon 45 peer-reviewed journal articles, books, and policy reports published
between 2020 and 2025, focusing on key themes such as pesantren and madrasah transformation,
globalization of Islamic education, institutional collaboration, and knowledge transmission.

Data Sources and Search Strategy

Data sources were identified through academic databases, including Scopus-indexed
journals, Web of Science, Google Scholar, and JSTOR using keywords such as "Islamic education
networks," "transnational Islam," "pesantren,”" "madrasah," "Southeast Asia," "Islamic boarding
schools," and "knowledge transmission." The search was conducted in both English and Indonesian
to capture relevant regional scholarship.

Inclusion and Exclusion Criteria

Inclusion criteria: (1) publications from 2020-2025 to ensure recency and relevance; (2)
focus on transnational or cross-border dimensions of Islamic education; (3) empirical studies or
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conceptual analyses addressing Islamic education in Southeast Asia; (4) peer-reviewed journal
articles, academic books, or policy reports with scholarly apparatus; (5) publications in English or
Indonesian. Exclusion criteria: (1) publications outside the 2020-2025 timeframe; (2) studies
focusing solely on national-level Islamic education without transnational linkages; (3) opinion
pieces, editorials, or non-scholarly publications; (4) publications in languages other than English or
Indonesian.

Data Extraction and Relationship Mapping

From the 45 selected articles, data were extracted to identify: (1) key actors including
educational institutions (pesantren, madrasah, Islamic universities), religious leaders (ulama, kyai),
state agencies, and transnational organizations; (2) types of relationships such as institutional
collaboration, student and scholar mobility, curriculum influence, knowledge transmission
pathways, and funding networks; (3) geographical connections linking Southeast Asia with the
Middle East, South Asia, and other Muslim-majority regions.

Analytical Framework

The analysis was conducted using a thematic and network-oriented analytical framework,
integrating principles of Social Network Analysis (SNA) within a qualitative synthesis. First, the
literature was coded to identify key actors and types of relationships. Second, recurring patterns
and themes were categorized to reveal the structure of transnational linkages and the flow of ideas
across regions. Third, relationships extracted from the literature were conceptually mapped to
visualize network structures, central actors, and knowledge flows. Finally, the findings were
interpreted through theoretical lenses of transnationalism and globalization to understand how
Islamic education networks evolve and operate beyond national boundaries. This approach allows
for a conceptual mapping of networks while maintaining depth in contextual interpretation,
addressing the gap in systematic analyses of how transnational Islamic education networks are
structured and function in Southeast Asia.
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Figure 1. Literature Review Approach
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The diagramiillustrates the systematic workflow of the literature review methodology used
in this study. It begins with the identification of diverse academic sources, including journal articles,
books, and policy reports, which are filtered through a structured data collection process involving
keyword searches, database selection, and inclusion criteria. The analysis phase applies thematic
coding to extract key actors and map relationships, forming the basis for network-oriented
interpretation. These findings are then examined through the lenses of Social Network Analysis,
transnationalism, and globalization theories to produce three main outputs: the structure of the
network, identification of central actors, and patterns of knowledge flow. Overall, the diagram
highlights how qualitative literature synthesis can be integrated with network thinking to
conceptualize transnational Islamic education systems.

Results and Discussion
Results
1. Structural Patterns of Transnational Islamic Education Networks in Southeast Asia

The structure of transnational Islamic education networks in Southeast Asia demonstrates
a hybrid configuration that integrates traditional institutions with modern educational systems. Of
the 45 articles reviewed, 32 (71%) explicitly identified pesantren and madrasah as central nodes in
transnational knowledge flows, particularly through connections with Middle Eastern institutions
(Ismah, 2022; Jamhari & Asrori, 2022; Saputra et al., 2022). These institutions are historically rooted
but continuously adapt to external influences such as globalization, policy reforms, and
technological advancements. The literature indicates that pesantren networks in Indonesia, for
example, maintain strong internal cohesion while simultaneously connecting with international
Islamic institutions, particularly in the Middle East (Ismah, 2022; Saputra et al., 2022). This finding
was supported by 28 articles (62%) that documented alumni networks linking Southeast Asian
institutions with universities in Egypt, Saudi Arabia, and Yemen.

Furthermore, the structural configuration of these networks varies across countries
depending on state involvement and historical trajectories. Among the reviewed articles, 18 (40%)
focused on Indonesia's decentralized model, while 12 (27%) examined Malaysia and Singapore's
centralized systems, and 8 (18%) addressed Thailand's hybrid approach in the Pattani region
(Nurbaiti et al., 2020; Rahman et al., 2020; Salaeh, 2023). In Malaysia and Singapore, Islamic
education is more centralized and regulated through formal state institutions, while Indonesia
exhibits a more decentralized and community-driven model (Nurbaiti et al., 2020; Rahman et al.,
2020). Thailand's Pattani region represents a unique case where Islamic education operates under
state pressure while maintaining cultural autonomy (Salaeh, 2023). These variations contribute to
a multi-layered network structure characterized by both horizontal (regional) and vertical (global)
linkages. As a result, Southeast Asia emerges as a complex educational ecosystem where multiple
governance models coexist.

The integration of traditional and modern educational forms has also led to the emergence
of new institutional configurations. Twenty-three articles (51%) documented the rise of integrated
Islamic schools that combine religious and secular curricula to enhance graduates' competitiveness
in the global labor market (Faiz & Fadlan, 2022; Kusumaputri et al., 2023). This transformation
reinforces network expansion by enabling collaboration across different educational sectors.
Consequently, the structural evolution of Islamic education networks is not merely institutional
but also functional, facilitating broader participation in global knowledge systems.
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Figure 2. Network Structure of Islamic Education in Southeast Asia

The diagram illustrates the interconnected structure of Islamic education institutions, high-
lighting the integration between traditional and modern systems as well as their global linkages.

Table 1. Structural Characteristics of Islamic Education Networks

. Supporting
e . State | lve- Net k - .
Country Institutional Model ate Involve etwor Ori Articles
ment entation
(n=45)
Low-M : p -
Indonesia Pesantren-based ow-Moder Decentralized 8 . articles
ate (40%)
- M _ . l
Malaysia State-integrated ad High Centralized 7 ] articles
rasah (16%)
i : . ticl
Singapore MUIS-controlled system  High Centralized ?117) articles
. _ il
Thailand Hybrid (Pattani) Moderate Semi-autono 8 . articles
mous (18%)
Regional - il
egiona /Com Multiple models Varies Multi-layered 7 ] articles
parative (16%)

This table summarizes how institutional structures differ across Southeast Asian countries,
emphasizing variations in governance and network orientation.

2. Key Actors and Institutional Roles in Transnational Networks

The analysis identifies multiple categories of key actors that play central roles in transna-
tional Islamic education networks. Of the 45 articles reviewed, 35 (78%) identified ulama and kyai
as primary knowledge brokers, while 30 (67%) highlighted educational institutions as network
hubs, and 25 (56%) emphasized the regulatory role of state agencies (Huda et al., 2023; Saat, 2022).
These include traditional religious leaders (ulama and kyai), educational institutions, state agen-
cies, and transnational organizations. Ulama function as knowledge brokers who connect local
communities with global Islamic scholarship, particularly through educational mobility and schol-
arly exchange (Huda et al., 2023; Saat, 2022). Their authority extends beyond teaching, influencing
curriculum design, institutional development, and religious discourse.
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Institutions such as pesantren and Islamic universities also serve as strategic actors within
the network. Twenty-eight articles (62%) documented institutional collaboration mechanisms, in-
cluding student mobility, academic partnerships, and curriculum standardization across national
boundaries (Jamhari & Asrori, 2022). For instance, Indonesian pesantren often maintain alumni
networks linked to Middle Eastern universities, reinforcing transnational knowledge flows (Jam-
hari & Asrori, 2022). Similarly, Islamic universities act as hubs of intellectual production and dissem-
ination, contributing to both national and global discourses on Islam and education.

State institutions play a regulatory and facilitative role in shaping these networks. Fifteen
articles (33%) specifically examined state intervention, with examples from Singapore where MUIS
centralizes Islamic education governance, and Malaysia where state-funded madrasah systems in-
tegrate religious education into national frameworks (Rahman et al., 2020). These actors influence
not only institutional operations but also ideological orientations, including the promotion of mod-
eration and counter-radicalization strategies (Supriadi et al., 2021). Therefore, transnational net-
works are shaped by a dynamic interplay between religious authority, institutional capacity, and
state intervention.
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Figure 3. Key Actors in Islamic Education Networks

This diagram highlights the relationships among key actors, showing how authority, gov-
ernance, and institutional collaboration shape the network.

Table 2. Roles of Key Actors
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The table clarifies the functional roles of each actor within the network, emphasizing their
contributions to knowledge flow and institutional development.
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3. Knowledge Transmission and Curriculum Transformation

Knowledge transmission within transnational Islamic education networks is deeply rooted
in classical textual traditions while increasingly incorporating modern pedagogical approaches.
Thirty-one articles (69%) documented the continued use of kitab kuning and kitab jawi, reflecting
the persistence of traditional epistemologies in shaping Islamic education (Huda et al., 2023). How-
ever, these traditions are not static; they are continuously reinterpreted and integrated with con-
temporary knowledge systems to remain relevant in modern contexts.

Curriculum transformation is a key feature of this process. Twenty-six articles (58%) re-
ported onintegrated curriculum adoption, combining religious studies with general education sub-
jects to produce graduates who are both religiously knowledgeable and professionally competent
(Faiz & Fadlan, 2022). In Indonesia and Malaysia, curriculum reform has been driven by both state
policies and internal institutional initiatives, reflecting a balance between tradition and moderniza-
tion.

Transnational influences further accelerate curriculum transformation by introducing new
ideas, teaching methods, and academic standards. Nineteen articles (42%) examined the role of
educational exchanges and digital platforms in enabling knowledge dissemination across borders,
fostering greater collaboration among institutions (Gallop, 2020). This dynamic process under-
scores the importance of networks in shaping not only institutional structures but also the content
and delivery of Islamic education.
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Figure 4. Knowledge Flow in Islamic Education Networks

The diagram visualizes the flow of knowledge from traditional texts to modern and global-
ized forms of education.
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Table 3. Curriculum Transformation
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Teaching g;‘ &tll:z;n;:: Interactive, stu- Blended ap- articles (47%)
Method . dent-centered proaches 47%
zation
Qualitative, mas- Standardized .
A - 1 I %
ssessment tery-based testing Competency-based 17 articles (38%)
Orientation Lgcal commu- QIobaI competi- Glocal (local- 23 articles (51%)
nity tiveness global)

This table compares traditional and modern curriculum models, highlighting key transfor-
mations in Islamic education.

4. Globalization and Digitalization of Islamic Education

Globalization has substantially expanded the scope and reach of Islamic education net-
works in Southeast Asia. Thirty-three articles (73%) documented increased cross-border collabora-
tions, including student exchanges, international partnerships, and institutional networking (Ka-
wakip, 2020). These activities enhance the visibility and competitiveness of Islamic education at
the global level (Kawakip, 2020). At the same time, globalization introduces new challenges, in-
cluding the need to maintain cultural identity and respond to ideological influences from abroad.

Digitalization further transforms the landscape by enabling new modes of knowledge dis-
semination and institutional collaboration. Twenty-four articles (53%) examined digital transfor-
mation, including digital archives, online learning platforms, and virtual networks that facilitate ac-
cess to Islamic knowledge beyond geographical boundaries (Gallop, 2020). This technological shift
not only enhances educational accessibility but also reshapes the structure of networks by creating
new forms of connectivity.

However, seven articles (16%) cautioned about digital inequalities, noting that institutions
with limited technological resources face challenges in participating fully in digital networks (Al-
fiyanto et al., 2024; Firmansyah et al., 2023). The interplay between globalization and digitalization
results in a more dynamic and flexible network structure. Institutions can now engage in real-time
collaboration, share resources, and participate in global academic discussions. This transformation
underscores the evolving nature of Islamic education networks in the digital age.
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Figure 5. Globalization and Digitalization of Islamic Education
This diagram shows how globalization and digitalization expand the reach and functionality
of Islamic education networks.
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Table 4. Impact of Globalization

Supporting Articles

Aspect Positive Impacts Challenges
P P & (n=45)

Collaboration lr‘wcreased mjterna- Competition for re- 33 articles (73%)
tional partnerships sources

Knowledge Access V\./|<?er availability via Dlglt.al divide & ine- 24 articles (53%)
digital platforms quality

Curriculum lnnf)va’Flon & stand- Balancm.g tradition- 26 articles (58%)
ardization modernity

Institutional Capacity = Enhanced visibility Resource disparities 19 articles (42%)
Democratic Challenging tradi-

Authority Structures

knowledge access

tional authority

15 articles (33%)

The table highlights the key impacts of globalization on Islamic education systems.

5. Policy Dynamics and Future Directions

Policy frameworks play a crucial role in shaping the development and sustainability of Is-
lamic education networks. Twenty-nine articles (64%) examined policy variations across Southeast
Asia, with governments adopting different approaches ranging from integration to regulation and
autonomy (Latief et al., 2021). These policies influence institutional structures, curriculum design,
and funding mechanisms (Latief et al., 2021).

Future directions of Islamic education networks will likely depend on their ability to balance
tradition and innovation. Twenty-two articles (49%) recommended strengthening collaboration,
enhancing digital capacity, and promoting moderate Islamic values as key priorities for policymak-
ers and institutions (Supriadi et al., 2021). Additionally, further research is needed to explore
emerging trends and challenges in transnational education networks.
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Figure 6. Policy and Future Direction in Islamic Education Networks

The diagram illustrates how policy influences institutional innovation and future network

development.
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Table 5. Policy Implications

Policy Area Recommendation Rationale Supporting Articles

(n=45)
curriculum lntegratuon of mod- Enhancg ‘ graduate 26 articles (58%)
ern subjects competitiveness
Funding Support through Ensure sustainability 18 articles (40%)

waqgf & philanthropy
Strengthen interna- Knowledge exchange
tional ties & quality

Invest in technology
& training

Develop standards &
accreditation
Promote wasatiyah
values

This table provides policy recommendations based on the findings of the study.

Collaboration 33 articles (73%)

Digital Infrastructure Reduce digital divide 24 articles (53%)
Quality Assurance Maintain credibility 21 articles (47%)

Moderation Counter radicalization 19 articles (42%)

Discussion

The findings of this study confirm that transnational Islamic education networks in
Southeast Asia are characterized by a hybrid institutional structure that integrates traditional and
modern systems. This result aligns with previous studies emphasizing the resilience of pesantren
and madrasah as foundational institutions that adapt to contemporary demands without losing
their epistemological roots (Gusmian & Abdullah, 2022; Hasan et al., 2024; Ismah, 2022; Manaf et
al.,, 2025). The coexistence of decentralized models in Indonesia and centralized systems in
countries such as Malaysia and Singapore reflects broader theoretical debates within globalization
studies, particularly the notion of “glocalization,” where global influences are localized within
specific socio-cultural contexts (Rahman et al., 2020; Zaini, 2022) However, some scholars argue
that increasing state intervention may risk reducing institutional autonomy, particularly in highly
regulated environments, which could limit innovation and diversity in Islamic education (Aisyah et
al., 2024; Ferdino et al., 2025; Ismail et al., 2025; Latief et al., 2021). This tension highlights the need
to balance governance and institutional independence within transnational networks.

The identification of key actors—including ulama, educational institutions, and state
agencies—further supports existing literature that positions these actors as central nodes in the
circulation of Islamic knowledge. The role of ulama as knowledge brokers is particularly significant,
as they facilitate intellectual exchange between Southeast Asia and global Islamic centers such as
the Middle East (Y. Huda et al., 2023; Saat, 2022). This finding is consistent with transnationalism
theory, which emphasizes the importance of human mobility and scholarly networks in shaping
cross-border knowledge flows (Jamhari & Asrori, 2022). Nevertheless, some studies suggest that
the growing influence of transnational actors, including religious movements and external funding
bodies, may introduce ideological contestation within local educational systems (Breslin &
Nesadurai, 2019; Jong, 2025; Olssen, 2020). Such dynamics indicate that transnational networks are
not neutral but are shaped by competing interests and discourses.

In terms of knowledge transmission and curriculum transformation, this study
demonstrates a clear shift toward integrated educational models that combine religious and
general knowledge. This finding corroborates earlier research highlighting the modernization of
Islamic education through curriculum reform and pedagogical innovation (Faiz & Fadlan, 2022;
Kusumaputri et al., 2023). The persistence of classical texts alongside modern subjects illustrates
the adaptive capacity of Islamic education institutions to maintain continuity while embracing
change. However, critical perspectives argue that curriculum integration may sometimes lead to
superficial reforms if not supported by adequate teacher training and institutional capacity
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(Alfiyanto & Hidayati, 2022; Supriadi et al., 2021) Therefore, while integration represents progress,
its effectiveness depends on the quality of implementation and resource allocation.

The impact of globalization and digitalization identified in this study also reinforces existing
scholarship on the transformation of Islamic education in the digital age. The expansion of digital
platforms and transnational collaborations has enhanced access to knowledge and facilitated new
forms of academic interaction (Gallop, 2020; Kawakip, 2020). These developments support the
argument that Islamic education is increasingly embedded within global knowledge networks. At
the same time, specific studies reviewed in this research caution that digitalization may create new
inequalities. For instance, Alfiyanto et al (2024) found that institutions with limited technological
infrastructure struggle to participate in digital learning ecosystems, while Firmansyah et al (2023)
documented resource disparities between urban and rural madrasah in accessing digital tools and
training. These findings, drawn from 7 articles (16%) in our review, suggest that while digitalization
offers opportunities, it also risks exacerbating existing inequalities between well-resourced and
under-resourced institutions. Additionally, the rapid flow of information across digital networks
may challenge traditional authority structures, requiring institutions to renegotiate their roles in
knowledge production and dissemination.

It is important to acknowledge several limitations in the reviewed literature that may affect
the generalizability of these findings. First, there is a notable geographic bias in the available
scholarship. Of the 45 articles reviewed, 28 (62%) focused primarily on Indonesia, while only 12 (27%)
addressed Malaysia and Singapore, and 8 (18%) examined Thailand's Pattani region. This imbalance
means that the findings may disproportionately reflect Indonesian contexts and may not fully
capture the diversity of Islamic education networks across Southeast Asia. Second, the
predominance of Indonesian scholarship may be attributed to several factors: (1) Indonesia has the
largest Muslim population and the most extensive pesantren network in the region, attracting
greater research attention; (2) language accessibility, as many Indonesian researchers publish in
English or Indonesian, which were the inclusion criteria for this review; and (3) the relative
openness of Indonesian Islamic institutions to academic research compared to more regulated
environments in neighboring countries. Third, the review was limited to publications from 2020-
2025 in English and Indonesian, potentially excluding valuable scholarship in other regional
languages such as Malay, Thai, or Arabic. These limitations suggest that future comparative studies
should deliberately seek to balance geographic representation and include multilingual sources to
provide a more comprehensive understanding of transnational Islamic education networks in
Southeast Asia.

Finally, the policy implications identified in this study highlight the critical role of
governments in shaping the future of Islamic education networks. The findings support previous
research emphasizing the importance of policy frameworks in ensuring quality, accessibility, and
moderation in Islamic education (Latief et al., 2021; Nurbaiti et al., 2020). Policies that promote
curriculum integration, institutional collaboration, and sustainable funding mechanisms—such as
waqgf and philanthropic support—are essential for strengthening transnational networks.
However, divergent policy approaches across Southeast Asia suggest that there is no single model
for managing Islamic education effectively. This diversity reflects the complex interplay between
national priorities, cultural contexts, and global influences. Future research should therefore
explore comparative policy models to identify best practices that can enhance both local relevance
and global engagement in Islamic education systems.

Conclusion

This study demonstrates that transnational Islamic education networks in Southeast Asia
are shaped by a dynamic interplay between traditional institutions, modern educational systems,
and global influences. The findings reveal that pesantren, madrasah, and Islamic universities
function as interconnected nodes that facilitate the circulation of knowledge across national and
international boundaries. The integration of classical Islamic scholarship with modern curricula
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highlights the adaptive capacity of these institutions in responding to globalization, policy reforms,
and socio-economic demands. Moreover, the presence of diverse governance models—ranging
from decentralized community-based systems to centralized state-regulated frameworks—
illustrates the complexity and heterogeneity of Islamic education in the region.

In addition, this study underscores the growing importance of transnational linkages,
digitalization, and policy frameworks in shaping the future of Islamic education networks. While
globalization and technological advancements expand opportunities for collaboration and
knowledge exchange, they also introduce challenges related to institutional autonomy, resource
inequality, and ideological contestation. Therefore, sustainable development of Islamic education
networks requires a balanced approach that integrates tradition with innovation, strengthens
institutional capacity, and promotes inclusive and moderate educational values.

Despite its contributions, this study acknowledges several limitations that should be
considered when interpreting the findings. First, the review exhibits a geographic bias, as a
substantial proportion of the analyzed literature focuses on Indonesia, which may underrepresent
the distinct educational dynamics and policy contexts of Malaysia, Singapore, Thailand, and other
Southeast Asian countries. Second, the inclusion criteria restricted sources to English and
Indonesian publications between 2020 and 2025, potentially excluding foundational scholarship in
regional languages such as Malay, Thai, or Arabic, as well as earlier historical studies. Third, the
application of Social Network Analysis (SNA) in this research is conceptual and qualitative rather
than quantitative; network structures were mapped through thematic synthesis of literature
rather than empirical relational data or computational metrics. Finally, as a secondary literature-
based study, the findings are inherently dependent on the scope, quality, and publication biases of
existing academic works. Future research should address these gaps by employing primary data
collection, expanding multilingual and cross-national sampling, and utilizing quantitative SNA tools
to empirically measure network centrality, density, and knowledge flow patterns across Southeast
Asia.
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