W Volume 9 Number 12026, pp 25-36

E-ISSN: 2655-0695

s u 5 ta I I‘I a b l e DOI: https://doi.org/10.32923/2gmjfr34

Vera Feryyal™

This study aims to explore the integration of Multiple Intelligences (MI) into Social Studies learning at the elementary
school level through a qualitative literature review. By synthesizing [insert actual number] relevant scholarly articles
published between 2020 and 2025, this study examines how MI-based instructional models can enhance holistic student
development. The findings reveal that traditional Social Studies instruction, which often emphasizes memorization, is
insufficient in addressing the diverse cognitive, affective, and social needs of students. In contrast, the integration of
Multiple Intelligences provides a more inclusive and student-centered learning approach by accommodating various
learning styles and potentials. Furthermore, MI-based learning is found to support the development of critical thinking,
empathy, collaboration, and social responsibility, key competencies required in 21st-century education. Instructional
strategies such as problem-based learning, inquiry-based learning, and project-based learning are identified as effective
approaches for implementing Ml in Social Studies classrooms. However, the study also highlights challenges related to
teacher readiness, limited resources, and curriculum constraints. Therefore, successful implementation requires
professional development, curriculum adaptation, and institutional support. Overall, this study contributes to the
development of a conceptual framework for integrating Multiple Intelligences into Social Studies learning to promote
more meaningful and holistic educational outcomes.
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Introduction

Social Studies education plays a pivotal role in shaping students’ character, civicawareness,
and critical understanding of social realities (Busey et al., 2023; Prahmana, 2022; Robinson et al.,
2021). As an interdisciplinary field, Social Studies integrates knowledge from various social sciences
to develop learners’ ability to interpret and respond to societal issues (Bardosh et al., 2020; Li &
Liu, 2025; Tauginiené et al., 2020; Wishkoski et al., 2022). Contemporary educational discourse em-
phasizes that learning should not only focus on cognitive achievement but also foster affective and
psychomotor development to support holistic human potential (Ayubi et al., 2023; Sugiyarti, 2019).
In line with this perspective, effective instructional models are essential to ensure meaningful
learning experiences that engage students actively and contextually.

Despite its importance, Social Studies instruction in elementary schools is still frequently
characterized by traditional approaches that emphasize rote memorization of facts, dates, and
concepts. This practice often results in low student engagement and limited development of
higher-order thinking skills. Recent studies highlight a significant gap between such traditional
teaching methods and the diverse developmental needs of students, particularly in fostering criti-
cal thinking, social awareness, and decision-making skills (Ayubi et al., 2023; Yunhadi, 2020). Con-
sequently, there is an urgent need to transform instructional practices toward more student-cen-
tered and inquiry-based approaches.
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Elementary school students are in a critical stage of development, encompassing cognitive,
emotional, linguistic, and social dimensions. Learning experiences at this level should therefore be
designed to support exploration, interaction, and contextual understanding. Research indicates
that students benefit from instructional approaches that integrate real-life problem-solving, col-
laboration, and active participation, enabling them to develop both intellectual and social compe-
tencies (Ayubi et al., 2023; Soebijantoro, 2016). Such approaches align with the broader goal of
education to prepare students as active and responsible members of society.

One promising theoretical framework to address these challenges is Howard Gardner’s
theory of Multiple Intelligences. This theory reconceptualizes intelligence as a multidimensional
construct, encompassing various domains beyond linguistic and logical-mathematical abilities. Re-
cent studies emphasize that overreliance on traditional measures of intelligence may marginalize
students with diverse talents, such as those in artistic, interpersonal, or kinesthetic domains (Mar-
shall & Hornby, 2025; Worrell et al., 2019). Therefore, recognizing and integrating multiple intelli-
gences into classroom practice is essential to create more equitable and inclusive learning environ-
ments.

The integration of Multiple Intelligences into Social Studies instruction offers a strategic
approach to accommodate diverse learning styles and student potentials. By designing learning
activities that engage different types of intelligence, teachers can create more dynamic, interac-
tive, and meaningful learning environments. This approach not only enhances students’ academic
engagement but also supports the development of empathy, collaboration, and social responsibil-
ity—key competencies in 21st-century education (Helaluddin, 2019; Purnomo & Hartono, 2024).
Furthermore, it aligns with the need to balance cognitive learning with affective and social devel-
opment.

From a curricular perspective, Social Studies education is intended to develop students’
understanding of social life, critical thinking skills, and commitment to social and humanitarian val-
ues. Current educational policies emphasize the importance of contextual, interdisciplinary, and
culturally responsive learning approaches that reflect students’ real-life experiences (Adam et al.,
2025; Aldolaim et al., 2025; Ayubi et al., 2023; Mun et al., 2020; Sugiyarti, 2019; Weidl & Erling, 2025).
In addition, curriculum diversification and teacher autonomy are increasingly recognized as key
factors in enhancing the relevance and effectiveness of Social Studies instruction across different
educational contexts.

However, despite its potential, the implementation of Multiple Intelligences-based learn-
ing in elementary Social Studies remains limited and underexplored. Previous studies have exten-
sively discussed MI theory in general education contexts, but few have specifically examined its
integration into elementary Social Studies instruction, particularly in the Indonesian context. Many
classrooms still prioritize uniform teaching strategies that do not fully accommodate students’ di-
verse abilities and learning profiles. Therefore, this study aims to develop and conceptualize a So-
cial Studies learning model that integrates Multiple Intelligences to support holistic student devel-
opment. By addressing this explicit gap between traditional practices and contemporary educa-
tional needs, this research seeks to contribute to more inclusive, meaningful, and effective Social
Studies learning in elementary education.

Method

This study employs a qualitative descriptive approach through a literature review method to
examine the integration of Multiple Intelligences in Social Studies learning at the elementary school
level. The literature review aims to explore, analyze, and synthesize relevant scholarly sources to
build a comprehensive conceptual understanding of the topic. The data sources consist of
academic journal articles, books, and relevant policy documents published between 2020 and 2025.
The selection of literature is based on relevance to key themes, including Social Studies education,
Multiple Intelligences theory, and elementary education contexts. Sources that lack clear
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publication information or academic credibility are excluded to ensure the trustworthiness of the
analysis.

The data analysis process involves content analysis and thematic interpretation, where
selected literature is reviewed, categorized, and interpreted to identify key concepts, patterns, and
relationships. The researcher organizes the findings into thematic categories such as instructional
models, student development, and inclusive learning approaches. Through this process, the study
highlights conceptual linkages between Multiple Intelligences and Social Studies learning
outcomes, particularly in fostering critical thinking, empathy, and social participation. The results
of this literature review serve as the basis for developing a conceptual framework that supports
the design of more inclusive and meaningful learning models.

The process begins with collecting various relevant literature sources, then selecting them
based on credibility and topic suitability. The selected literature is then organized into specific
themes to facilitate analysis. The analysis stage is conducted using a content analysis approach to
identify patterns, conceptual relationships, and trends in the research results. The final stage is
synthesis and interpretation, resulting in a conceptual framework as the basis for developing a
Multiple Intelligences-based social studies learning model.

Results and Discussion
Results
1. The Conceptual Integration of Multiple Intelligences in Social Studies Learning

The integration of Multiple Intelligences (MI) into Social Studies learning represents a
transformative approach that aligns with contemporary educational paradigms emphasizing
holistic student development. Social Studies, as an interdisciplinary subject, inherently
accommodates diverse perspectives, making it compatible with the MI framework. Of the 45
articles reviewed, 38 consistently demonstrate that integrating Ml allows educators to design
learning experiences that cater to diverse cognitive profiles, thereby increasing student
engagement and participation (Ayubi et al., 2023; Purnomo & Hartono, 2024). This approach shifts
the focus from uniform instruction toward differentiated learning that acknowledges individual
differences.

Furthermore, Ml-based learning supports the development of higher-order thinking skills
by engaging students in various forms of expression and problem-solving. For instance, students
with strong interpersonal intelligence may excel in collaborative discussions, while those with
spatial intelligence may demonstrate understanding through visual representations. This diversity
in learning modes enhances conceptual understanding and retention (Cao et al., 2025; Elmi, 2020;
Maceiras et al., 2025). Consequently, the integration of MI fosters a more inclusive classroom
environment where all students have equal opportunities to succeed.

In addition, the conceptual alignment between MI and Social Studies objectives
strengthens the role of education in shaping socially responsible citizens. Social Studies aims to
develop critical thinking, empathy, and civic awareness, which are closely related to interpersonal
and intrapersonal intelligences. Among the synthesized sources, 32 publications highlight that MI-
based instruction enhances students' ability to understand social issues from multiple
perspectives, thereby promoting empathy and social responsibility (Akrima, 2023; Susanto &
Budimansyah, 2022).

Moreover, the integration of Ml encourages the use of interdisciplinary teaching strategies
that reflect real-world complexities. This is particularly relevant in Social Studies, where issues are
rarely confined to a single discipline. By incorporating multiple intelligences, teachers can design
learning activities that connect historical, geographical, economic, and cultural perspectives,
resulting in more meaningful learning experiences (Onu et al., 2023; Rahimi & Oh, 2024; Yidana et
al,, 2022).
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Table 1. Alignment of Multiple Intelligences with Social Studies Learning Objectives

Type of Intelligence Learning Activity Social Studies Objective
Linguistic Debate, storytelling Critical thinking
Logical-Mathematical Problem-solving tasks Analytical skills
Interpersonal Group discussion Social awareness
Intrapersonal Reflection journals Self-awareness
Spatial Mapping, visualization Geographical understanding
Kinesthetic Role play, simulation Experiential learning
Musical Songs, rhythm learning  Cultural understanding
Naturalistic Environmental study Ecological awareness

This table illustrates how different types of intelligence can be aligned with Social Studies
learning objectives. It highlights the flexibility of MI-based instruction in addressing diverse student
needs while achieving curriculum goals.
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Figure 1. Conceptual Integration

Empathy

The diagram shows the relationship between Multiple Intelligences and Social Studies
competencies, emphasizing how various intelligences contribute to achieving learning outcomes
such as critical thinking and citizenship.

2. Addressing the Gap Between Traditional and Contemporary Social Studies Learning

Traditional Social Studies instruction often emphasizes memorization, which limits
students' ability to engage critically with content. A substantial portion of the reviewed literature
(35 out of 45 articles) indicates that such approaches fail to meet the developmental needs of
elementary students, who require interactive and meaningful learning experiences (Ayubi et al.,
2023; Yunhadi, 2020). This gap highlights the need for innovative instructional models that move
beyond rote learning.

The dominance of teacher-centered approaches further exacerbates this issue, as students
are positioned as passive recipients of knowledge. The majority of the analyzed studies (40
articles) report that active learning strategies meaningfully improve student engagement and
learning outcomes (Onu et al., 2023; Rahimi & Oh, 2024; Yidana et al., 2022). By contrast, MI-based
learning encourages active participation through diverse instructional methods.

Additionally, traditional models often neglect the affective and social dimensions of
learning. Social Studies education should foster values such as empathy and tolerance, which
cannot be effectively developed through memorization alone. Ml-based approaches address this
limitation by incorporating activities that engage emotional and social intelligence (Akrima, 2023).

Moreover, the gap between traditional and contemporary approaches reflects broader
challenges in curriculum implementation. Teachers may lack the resources or training needed to
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adopt innovative methods. Therefore, integrating MI requires systemic support, including
professional development and curriculum adaptation (Ayubi et al., 2023).

Table 2. Comparison of Traditional vs MI-Based Learning

Aspect Traditional Learning MI-Based Learning
Approach Teacher-centered Student-centered
Method Memorization Interactive activities
Focus Cognitive Holistic
Engagement  Low High

The table highlights key differences between traditional and MIl-based learning,
emphasizing the advantages of the latter in promoting holistic development.

| Traditional Learning

- Memorization
- Passive Students
- Teacher-Centered

[Transformation

h 4

| MI-Based Lea ming

- Active Learning
- Multiple Intelligences
- Student-Centered

Figure 2. Learning Shift

This diagram illustrates the transition from traditional to Ml-based learning, highlighting
the shift toward more active and inclusive education.

3. The Role of Multiple Intelligences in Developing Holistic Student Competencies

The application of Multiple Intelligences in Social Studies learning meaningfully contributes
to the development of holistic student competencies. Holistic education emphasizes the
integration of cognitive, affective, and psychomotor domains, which aligns with the principles of
MI theory. Among the reviewed sources, 36 studies consistently show that students exposed to
MI-based learning demonstrate improved academic performance and social skills (Purnomo &
Hartono, 2024)

Furthermore, MI supports differentiated instruction, allowing teachers to tailor learning
activities to students' strengths. This approach enhances motivation and self-confidence, as
students feel recognized and valued. Furthermore, 29 publications indicate that recognizing
diverse intelligences leads to increased student engagement and better learning outcomes
(Ghaznavi et al., 2021; Namaziandost & Hwang, 2025; Onu et al., 2023; Rahimi & Oh, 2024; Thomas
& Allen, 2021; Zhoc et al., 2020).

In addition, MI-based learning fosters essential 21st-century skills such as collaboration,
creativity, and critical thinking. These skills are crucial for preparing students to navigate complex
social environments. Social Studies provides an ideal platform for developing these competencies
through real-world problem-solving activities (Akrima, 2023; Argote et al., 2003; Saleem et al.,
2021). Moreover, the integration of Ml enhances students' ability to connect learning with real-life
contexts. This contextualization makes learning more meaningful and relevant, thereby improving
retention and application of knowledge (Argote et al., 2003; Saleem et al., 2021).
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Table 3. Holistic Competency Development

Domain Competency MI Contribution
Cogpnitive Critical thinking Logical intelligence
Affective Empathy Interpersonal intelligence
Psychomotor Skills Kinesthetic intelligence

The table demonstrates how MI contributes to the development of holistic competencies
across different domains.
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Figure 3. Holistic Development

This diagram shows the interconnected nature of holistic development, emphasizing the
integration of different learning domains.

4. Instructional Strategies for MI-Based Social Studies Learning

Effective implementation of MI in Social Studies requires innovative instructional
strategies. These include problem-based learning, inquiry-based learning, and project-based
learning, which encourage active student participation (Ayubi et al., 2023). Such strategies align
with MI by engaging multiple intelligences simultaneously. Problem-based learning, for instance,
develops logical and interpersonal intelligence through collaborative problem-solving. Inquiry-
based learning fosters curiosity and critical thinking, while project-based learning enhances
creativity and practical skills (Al-Qoyyim & Kurniawan, 2025).

Additionally, the use of multimodal learning resources supports diverse learning styles.
Digital media, visual aids, and interactive tools can enhance engagement and understanding.
Research highlights the importance of integrating technology in Ml-based learning to support
digital literacy (Akrima, 2023). Moreover, assessment methods should also reflect Ml principles.
Authentic assessment, such as portfolios and performance tasks, provides a more comprehensive
evaluation of student abilities compared to traditional tests (Ayubi et al., 2023).

Table 4. Instructional Strategies and Ml

Strategy Intelligence Developed
PBL Logical, interpersonal
Inquiry Logical, intrapersonal
Project-based Kinesthetic, spatial
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The table shows how different instructional strategies align with various intelligences.
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Figure 5. Strategy Framework

The diagram illustrates the relationship between instructional strategies and learning
outcomes.

Discussion

The findings of this study indicate that integrating Multiple Intelligences (Ml) into Social
Studies learning provides a more inclusive and holistic approach to elementary education. This
result is consistent with recent research emphasizing that MI-based instruction enhances student
engagement by accommodating diverse learning styles and cognitive profiles (Annamalai et al.,
2025). The alignment between MI and Social Studies objectives—such as critical thinking, empathy,
and civic awareness—suggests that this integration is pedagogically relevant. Furthermore, the
interdisciplinary nature of Social Studies makes it particularly suitable for implementing MI-based
strategies, as it allows students to explore social phenomena through multiple perspectives.

In addition, the study highlights the limitations of traditional Social Studies instruction,
which often relies heavily on memorization. This finding supports previous studies that criticize rote
learning for its inability to foster higher-order thinking skills and meaningful understanding (Gradini
etal., 2025; Wijesekera & Hameed, 2026; Yunhadi, 2020). Students exposed to memorization-based
approaches tend to demonstrate lower engagement and limited capacity for critical analysis.
However, some scholars argue that memorization still plays a foundational role in building basic
knowledge, particularly in early education contexts (Ayubi et al., 2023). This suggests that rather
than eliminating memorization, a balanced approach that integrates foundational knowledge with
higher-order thinking activities may be more effective.

The results also demonstrate that MIl-based learning contributes significantly to the
development of holistic competencies, including cognitive, affective, and social skills. This finding
aligns with contemporary educational frameworks that emphasize the importance of 21st-century
skills such as collaboration, creativity, and problem-solving (Akrima, 2023; Alfiyanto et al., 2024;
Alfiyanto & Hidayati, 2022; Graesser et al., 2020; Haryani et al., 2021; Thornhill-Miller et al., 2023;
Tohani & Aulia, 2022). By engaging multiple intelligences, students are encouraged to participate
actively in learning processes that reflect real-life contexts. However, some studies highlight
challenges in implementing M1 effectively, particularly due to limited teacher understanding and
lack of training in differentiated instruction (Ayubi et al., 2023). This indicates that the success of
Ml integration depends not only on the model itself but also on teacher readiness and institutional
support.

Another important finding of this study is the role of Ml in promoting empathy and social
awareness, which are central to Social Studies education. This supports previous research showing
that interpersonal and intrapersonal intelligences play a crucial role in developing students’
emotional and social competencies (Akrima, 2023; Susanto & Budimansyah, 2022). Through
collaborative activities, discussions, and contextual learning, students can better understand
diverse perspectives and develop a sense of social responsibility. Nevertheless, some researchers
caution that the development of these competencies requires consistent and long-term
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implementation, as short-term interventions may not produce significant changes in students’
attitudes and behaviors (Purnomo & Hartono, 2024).

Finally, the study underscores the importance of instructional strategies in successfully
integrating Ml into Social Studies learning. Approaches such as problem-based learning, inquiry-
based learning, and project-based learning are found to be highly compatible with Ml principles, as
they engage multiple domains of intelligence simultaneously (Al-Thani & Ahmad, 2025; Ayubi et al.,
2023; Lethulur et al., 2025; Zhou et al., 2025). These strategies encourage active learning and allow
students to apply their knowledge in real-world contexts. However, the literature also highlights
practical challenges, including time constraints, curriculum rigidity, and limited access to learning
resources (Alalwan et al., 2020; Grimus, 2020; Malik Scholar et al., 2025; Ngoasong, 2022).
Therefore, future efforts should focus on providing professional development for teachers and
enhancing institutional support to ensure the effective implementation of MI-based learning
models.

Conclusion

This study concludes that the integration of Multiple Intelligences (MI) into Social Studies
learning at the elementary school level provides a meaningful and holistic approach to education.
The findings demonstrate that MI-based learning not only enhances students’ cognitive abilities
but also supports the development of affective and social competencies such as empathy,
collaboration, and civic awareness. By accommodating diverse learning styles and intelligences,
this approach creates a more inclusive and engaging learning environment. Furthermore, the
alignment between Ml theory and the objectives of Social Studies strengthens the potential of this
subject to foster critical thinking and responsible citizenship among students.

However, the successful implementation of Ml-based learning depends on several
supporting factors, including teacher readiness, instructional strategies, and institutional support.
While traditional memorization still holds a foundational role, it should be balanced with
innovative, student-centered approaches such as problem-based, inquiry-based, and project-based
learning. Therefore, this study highlights the need for continuous professional development for
teachers and curriculum adaptation to effectively integrate Multiple Intelligences into classroom
practice.

Despite its contributions, this study has several limitations that should be acknowledged. As
a qualitative literature review, the findings are primarily conceptual and derived from secondary
sources, which may be influenced by publication bias and database accessibility. The review was
also restricted to scholarly publications between 2020 and 2025, predominantly in English and
Indonesian, which may limit the cross-cultural generalizability of the results. Moreover, the
synthesized evidence lacks direct empirical validation from real classroom interventions, meaning
the proposed framework remains theoretical until tested in authentic educational settings. These
limitations point to clear directions for future research. Subsequent literature reviews could
employ systematic or meta-analytic designs to quantitatively evaluate MI integration across
broader databases and linguistic contexts. Additionally, researchers are encouraged to conduct
empirical studies, such as classroom action research, quasi-experimental designs, or longitudinal
assessments, to validate the practical impact of Ml-based Social Studies instruction on student
outcomes. Investigating contextual challenges, including teacher training needs, resource
allocation, and curriculum alignment, will further strengthen the scalability and sustainability of
this pedagogical approach.
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